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Abstract: This paper proposes a comprehensive framework examining how lecturer 

competencies influence student entrepreneurial outcomes in higher education. Drawing from 

social cognitive theory and experiential learning perspectives, we develop five hypotheses 

exploring the relationships between lecturer's pedagogical competence, lecturer's 

entrepreneurial competence, student entrepreneurial engagement, and student entrepreneurial 

intention. The framework suggests that both pedagogical and entrepreneurial competencies of 

lecturers play crucial roles in fostering student engagement and intention toward 

entrepreneurship. Additionally, student engagement serves as a critical mediating factor in 

developing entrepreneurial intentions. This conceptual paper contributes to entrepreneurship 

education literature by distinguishing between different types of lecturer competencies and 

their unique impacts on student outcomes. 
 

Keyword: pedagogical competence, entrepreneurial competence, student engagement, 

entrepreneurial intention, entrepreneurship education 

 

 

INTRODUCTION 

The landscape of higher education continues to evolve, with entrepreneurship education 

gaining prominence as universities strive to prepare students for dynamic career paths (Nabi et 

al., 2017). Within this context, the role of lecturers extends beyond traditional knowledge 

transfer to encompass the cultivation of entrepreneurial mindsets and capabilities among 

students. However, not all educators possess the same competencies, and understanding how 

different lecturer competencies influence student outcomes remains an important research gap. 

Recent studies highlight the complexity of entrepreneurship education, suggesting that 

effective teaching requires both pedagogical expertise and domain-specific knowledge 

(Ruskovaara & Pihkala, 2015). While some research examines lecturer influence on student 

entrepreneurial outcomes, few studies differentiate between pedagogical competence-the 
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ability to teach effectively-and entrepreneurial competence—the knowledge and experience in 

entrepreneurship itself. This distinction becomes crucial as universities increasingly rely on 

educators from diverse backgrounds, including academic researchers and industry 

practitioners. 

Furthermore, the mechanism through which lecturer competencies translate into student 

entrepreneurial intentions requires deeper investigation. Student engagement emerges as a 

potential mediating factor, yet its role in connecting teaching inputs with entrepreneurial 

outcomes remains underexplored (Zhang et al., 2020). Understanding these relationships can 

inform better recruitment, training, and support strategies for entrepreneurship educators. 

This paper addresses these gaps by proposing a theoretical framework that examines: (1) 

how lecturer's pedagogical competence influences student entrepreneurial engagement and 

intention, (2) how lecturer's entrepreneurial competence affects these same outcomes, and (3) 

the mediating role of student engagement in developing entrepreneurial intentions. By 

distinguishing between these competencies and mapping their pathways to student outcomes, 

we contribute to a more nuanced understanding of effective entrepreneurship education. 

 

Literature Review and Hypothesis Development 

Theoretical Foundation 

Our framework draws primarily from Bandura's (1986) social cognitive theory, which 

emphasizes the role of observational learning, imitation, and modeling in shaping behavior. In 

educational contexts, lecturers serve as models whose competencies and behaviors influence 

student learning outcomes. Additionally, we incorporate insights from experiential learning 

theory (Kolb, 1984), which suggests that effective learning occurs through concrete experience, 

reflective observation, abstract conceptualization, and active experimentation. 

The theory of planned behavior (Ajzen, 1991) provides the foundation for understanding 

entrepreneurial intention formation. According to this theory, intentions are the best predictors 

of planned behaviors, and they are influenced by attitudes, subjective norms, and perceived 

behavioral control. In entrepreneurship education contexts, lecturer competencies may shape 

these antecedents through various pedagogical and experiential mechanisms. 

 

Lecturer's Pedagogical Competence 

Pedagogical competence encompasses the knowledge, skills, and abilities required for 

effective teaching (Blömeke et al., 2015). In entrepreneurship education, this includes the 

ability to design appropriate curricula, employ diverse teaching methods, facilitate meaningful 

discussions, provide constructive feedback, and create supportive learning environments. 

Lecturers with strong pedagogical competence can adapt their teaching approaches to different 

learning styles and effectively scaffold complex entrepreneurial concepts. 

Research indicates that pedagogical competence significantly influences student learning 

outcomes across various disciplines (Kunter et al., 2013). In entrepreneurship education 

specifically, pedagogical skills enable lecturers to implement active learning strategies, such 

as case studies, simulations, and project-based learning, which are particularly effective for 

developing entrepreneurial competencies (Hägg & Gabrielsson, 2019). 

 

Lecturer's Entrepreneurial Competence 

Entrepreneurial competence refers to the knowledge, skills, and experience related to 

identifying opportunities, developing business models, managing resources, and navigating the 

challenges of venture creation (Morris et al., 2013). Lecturers with entrepreneurial competence 

bring practical insights, real-world examples, and industry connections to the classroom. This 

competence may stem from personal entrepreneurial experience, research expertise in 

entrepreneurship, or extensive engagement with the entrepreneurial ecosystem. 
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The value of entrepreneurial competence in education extends beyond content 

knowledge. Lecturers with entrepreneurial experience can share authentic stories of success 

and failure, provide practical advice based on lived experiences, and offer credible guidance 

on the realities of entrepreneurship (Täks et al., 2014). This authenticity enhances the relevance 

and impact of entrepreneurship education. 

 

Student Entrepreneurial Engagement 

Student engagement represents the behavioral, emotional, and cognitive investment 

students make in their learning activities (Fredricks et al., 2016). In entrepreneurship education, 

engaged students actively participate in class discussions, pursue entrepreneurial projects with 

enthusiasm, seek additional learning opportunities, and demonstrate genuine interest in 

entrepreneurial concepts. This multidimensional construct captures both the intensity and 

quality of student involvement in the learning process. 

Engagement serves as a proximal outcome of effective teaching and a precursor to deeper 

learning and behavioral intentions (Kahu, 2013). In entrepreneurship contexts, engaged 

students are more likely to develop entrepreneurial self-efficacy, expand their entrepreneurial 

networks, and gain practical skills through active participation in entrepreneurial activities. 

 

Student Entrepreneurial Intention 

Entrepreneurial intention represents an individual's conscious determination to start a 

new business venture in the future (Thompson, 2009). As a well-established construct in 

entrepreneurship research, intention serves as the most immediate antecedent to entrepreneurial 

behavior and a key outcome measure for entrepreneurship education programs. Students with 

strong entrepreneurial intentions demonstrate commitment to pursuing entrepreneurial careers 

and actively prepare for venture creation. 

Research consistently shows that entrepreneurial intentions are malleable and can be 

influenced through education (Bae et al., 2014). However, the effectiveness of entrepreneurship 

education in fostering intentions depends on various factors, including the quality of 

instruction, the relevance of content, and the engagement of students in the learning process. 

 

Hypothesis Development 

H1: Lecturer's pedagogical competence positively influences student entrepreneurial 

engagement 

Pedagogical competence enables lecturers to create dynamic and inclusive learning 

environments that foster student engagement. Skilled educators understand how to design 

lessons that capture student interest, facilitate meaningful interactions, and provide appropriate 

challenges that maintain motivation (Shulman, 2015). In entrepreneurship education, 

pedagogically competent lecturers can employ varied instructional strategies—from interactive 

lectures to experiential simulations—that cater to different learning preferences and maintain 

high engagement levels. 

Research in educational psychology demonstrates that teacher quality, particularly 

pedagogical skill, is one of the strongest predictors of student engagement (Hattie, 2015). When 

lecturers possess strong pedagogical competence, they can effectively orchestrate learning 

experiences that promote deep engagement. They know when to provide direct instruction, 

when to facilitate peer learning, and when to step back and allow students to explore 

independently. This pedagogical awareness creates conditions where students feel supported 

yet challenged, leading to higher engagement levels. 

Moreover, pedagogically competent lecturers excel at building rapport with students, 

creating psychological safety in the classroom, and fostering a sense of community among 

learners (Hagenauer & Volet, 2014). These relational aspects of teaching are particularly 
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important in entrepreneurship education, where risk-taking, creativity, and open discussion of 

failure are essential components of the learning process. 

 

H2: Lecturer's pedagogical competence positively influences student entrepreneurial 

intention 

While pedagogical competence may not directly impart entrepreneurial knowledge, it 

creates optimal conditions for learning that can shape entrepreneurial intentions. Effective 

teaching methods help students internalize entrepreneurial concepts, develop critical thinking 

skills, and build confidence in their abilities—all of which contribute to stronger 

entrepreneurial intentions (Karimi et al., 2016). 

Pedagogically skilled lecturers can effectively communicate the value and feasibility of 

entrepreneurship as a career path. Through well-designed learning experiences, they help 

students recognize their own entrepreneurial potential and develop positive attitudes toward 

entrepreneurship. Additionally, strong pedagogical practices ensure that students master 

fundamental concepts and skills, increasing their perceived behavioral control—a key 

antecedent of entrepreneurial intention according to the theory of planned behavior. 

Research suggests that the quality of teaching methodology significantly impacts 

entrepreneurship education outcomes (Fayolle & Gailly, 2015). When lecturers possess strong 

pedagogical competence, they can tailor their approaches to address student concerns, build 

entrepreneurial self-efficacy, and create transformative learning experiences that shift career 

intentions toward entrepreneurship. 

 

H3: Lecturer's entrepreneurial competence positively influences student entrepreneurial 

engagement 

Lecturers with entrepreneurial competence bring authenticity and relevance to the 

classroom that naturally enhances student engagement. Their real-world experiences, practical 

insights, and industry connections make learning more tangible and exciting for students 

(Kassean et al., 2015). When students perceive their instructors as credible entrepreneurial role 

models, they are more likely to invest effort and attention in the learning process. 

Entrepreneurially competent lecturers can share compelling stories from their own 

ventures, discuss current industry trends with authority, and provide examples that resonate 

with student interests. This practical grounding of theoretical concepts increases the perceived 

value of the education, motivating students to engage more deeply with the material. 

Furthermore, these lecturers often bring an entrepreneurial mindset to their teaching, 

encouraging experimentation, embracing failure as learning, and promoting innovative 

thinking—approaches that naturally foster engagement. 

The social learning theory suggests that students learn through observation and modeling 

(Bandura, 1986). When lecturers demonstrate entrepreneurial competence, students observe 

not just the knowledge but also the passion, persistence, and problem-solving approaches 

characteristic of entrepreneurs. This modeling effect can inspire students to engage more 

actively in their own entrepreneurial learning journey. 

 

H4: Lecturer's entrepreneurial competence positively influences student entrepreneurial 

intention 

Entrepreneurial competence in lecturers provides students with credible role models who 

demonstrate that entrepreneurship is an achievable career path. According to social cognitive 

theory, exposure to successful models increases self-efficacy and outcome expectations 

(Scherer et al., 1989). When students learn from lecturers who have successfully navigated the 

entrepreneurial journey, they develop stronger beliefs in their own potential to succeed as 

entrepreneurs. 
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Lecturers with entrepreneurial competence can provide nuanced insights into the 

entrepreneurial process that textbooks cannot capture. They understand the emotional highs 

and lows, the practical challenges, and the strategic decisions involved in venture creation. This 

authentic knowledge helps students develop realistic yet positive expectations about 

entrepreneurship, strengthening their intentions to pursue entrepreneurial careers. 

Additionally, entrepreneurially competent lecturers often maintain connections with the 

entrepreneurial ecosystem, providing students with networking opportunities, mentorship 

possibilities, and exposure to real entrepreneurial environments (Walter et al., 2013). These 

connections and opportunities further reinforce entrepreneurial intentions by making the path 

to entrepreneurship more concrete and accessible. 

 

H5: Student entrepreneurial engagement positively influences student entrepreneurial 

intention 

Engagement serves as a critical mechanism through which educational experiences 

translate into behavioral intentions. When students are actively engaged in entrepreneurship 

education, they develop deeper understanding, stronger skills, and greater confidence—all of 

which contribute to entrepreneurial intentions (Vanevenhoven & Liguori, 2013). The process 

of engagement itself creates transformative learning experiences that can shift career 

aspirations. 

Highly engaged students participate in entrepreneurial activities beyond the classroom, 

such as business plan competitions, startup weekends, and entrepreneurship clubs. These 

experiences provide opportunities to test entrepreneurial ideas, develop networks, and gain 

practical skills. As students invest more time and effort in entrepreneurial activities, they begin 

to see themselves as potential entrepreneurs, strengthening their intentions to start ventures. 

Research on student engagement suggests that behavioral, emotional, and cognitive 

engagement work synergistically to produce learning outcomes (Fredricks et al., 2016). In 

entrepreneurship education, this means that students who actively participate (behavioral), feel 

connected to the material (emotional), and deeply process entrepreneurial concepts (cognitive) 

are more likely to develop strong entrepreneurial intentions. The engagement process helps 

students overcome doubts, build competencies, and develop the entrepreneurial identity 

necessary for venture creation. 

 

Detail Hypothesis Discription 
Hypoyhesis Full Statement Expected Outcome Rationale 

H1 Lecturer’s pedagogical 

commepetnce positively 

influences student 
entrepreneurial 

engagement  

Students taught by pedagogically 

component lecturers will 

demonstrate higher levels of 
bahavior, emotional dand 

cognitive enganement in 

entrepreneurship education 

Effective teaching methods 

create dynamic learning 

environments that capture 
student interest and maintaion 

motivation 

H2 Lecturer's pedagogical 

competence positively 

influences student 

entrepreneurial 

intention 

Students exposed to hight-quality 

pedagogical practices will develop 

stronger intention to purpose 

entrepreneurial careers 

Weel-designed learning 

experiences help students 

internalize entrepreneurial 

concepts and build confidence 

in their abilities 

H3 Lecturer's 

entrepreneurial 

competence positively 

influences student 

entrepreneurial 
engagemens 

Students taught by lecturers with 

entrepreneurial experience will 

show greater engagement in 

entrepreneurial learning activities 

Real-world experiences and 

practical insights make 

learning more tangible and 

exciting, naturally enhancing 

student involvement 

H4 Lecturer's 

entrepreneurial 

competence positively 

Students learning from 

entrepreneurially competent 

Credible role models 

demonstrate entrepreneurship 

as an achievable path and 
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Hypoyhesis Full Statement Expected Outcome Rationale 

influences student 

entrepreneurial 

intention 

lecturers will develop stronger 

entrepreneurial intentions 

provide authentic knowledge 

about the entrepreneurial 

process 

H5 Student entrepreneurial 

engagement positively 

influences student 

entrepreneurial 

intention 

Higher levels of student 

engagement in entrepreneurship 

education will lead to stronger 

entrepreneurial intentions 

Acive engagement creates 

transformative learning 

experiences that shift career 

aspirations toward 

entrepreneurship 

 

Theoretical Contributions and Implications 

Theoretical Contributions 

This framework makes several important contributions to entrepreneurship education 

literature. First, by distinguishing between pedagogical and entrepreneurial competence, we 

provide a more nuanced understanding of how different lecturer capabilities influence student 

outcomes. This distinction is particularly relevant as universities increasingly employ diverse 

faculty profiles in entrepreneurship programs, from research-focused academics to 

practitioner-educators. 

Second, our framework positions student engagement as a critical mediating mechanism 

in entrepreneurship education. While previous research has examined direct relationships 

between teaching and intentions, the mediating role of engagement provides insights into how 

educational experiences are internalized and transformed into career intentions. This process 

perspective aligns with contemporary educational theories that emphasize the active role of 

learners in constructing knowledge and developing intentions. 

Third, by integrating multiple theoretical perspectives—social cognitive theory, 

experiential learning theory, and the theory of planned behavior—we provide a comprehensive 

framework for understanding the complex relationships in entrepreneurship education. This 

multi-theoretical approach captures both the modeling effects of lecturer competencies and the 

experiential processes through which students develop entrepreneurial intentions. 

 

Practical Implications 

For university administrators and program directors, our framework highlights the 

importance of considering both pedagogical and entrepreneurial competencies in faculty 

recruitment and development. While entrepreneurial experience brings valuable authenticity to 

the classroom, pedagogical skills ensure effective knowledge transfer and student engagement. 

Universities might consider team-teaching approaches that combine these competencies or 

invest in professional development programs that help faculty strengthen both skill sets. 

The central role of student engagement in our framework suggests that entrepreneurship 

programs should prioritize active learning strategies and create multiple opportunities for 

student involvement. This might include experiential learning projects, mentorship programs, 

entrepreneurship clubs, and connections with the broader entrepreneurial ecosystem. Program 

design should focus not just on content delivery but on creating engaging experiences that 

foster deep learning and intention development. 

For educators, our framework emphasizes the importance of continuous professional 

development in both pedagogical and entrepreneurial domains. Lecturers should seek 

opportunities to enhance their teaching skills while also maintaining connections with the 

entrepreneurial world through research, consulting, or advisory roles. Understanding how their 

competencies influence student outcomes can help educators make more intentional choices 

about their professional development and teaching approaches. 
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Limitations and Future Research Directions 

While our conceptual framework provides theoretical insights, empirical validation is 

needed to test the proposed relationships. Future research should develop and validate measures 

for pedagogical and entrepreneurial competence specific to entrepreneurship education 

contexts. Longitudinal studies could examine how these relationships evolve over time and 

whether they ultimately predict actual entrepreneurial behavior. 

Cultural and institutional contexts likely moderate the relationships in our framework. 

Future research should examine how these relationships vary across different educational 

systems, cultural contexts, and types of institutions. Additionally, student characteristics such 

as prior entrepreneurial exposure, family background, and personal values may influence how 

they respond to different lecturer competencies. 

The framework could be extended to consider other relevant outcomes, such as 

entrepreneurial competencies, opportunity recognition skills, and actual venture creation. 

Additionally, examining potential boundary conditions and moderating factors would provide 

a more complete understanding of when and how lecturer competencies most effectively 

influence student outcomes. 

 

CONCLUSION  

This paper presents a theoretical framework examining how lecturer competencies 

influence student entrepreneurial outcomes through the mediating role of engagement. By 

distinguishing between pedagogical and entrepreneurial competence, we provide a nuanced 

understanding of the different ways educators can impact student entrepreneurial development. 

The framework emphasizes that effective entrepreneurship education requires both the ability 

to teach well and the credibility that comes from entrepreneurial knowledge and experience. 

As universities continue to expand entrepreneurship education programs, understanding 

these relationships becomes increasingly important. Our framework suggests that institutions 

should value both pedagogical excellence and entrepreneurial expertise when building faculty 

teams. Moreover, the critical role of student engagement highlights the importance of creating 

dynamic, experiential learning environments that inspire students to actively participate in their 

entrepreneurial development. 

The proposed framework opens avenues for future research while providing practical 

guidance for educators and administrators. By recognizing the distinct yet complementary roles 

of different lecturer competencies and the mediating function of student engagement, we can 

design more effective entrepreneurship education programs that successfully foster 

entrepreneurial intentions and, ultimately, entrepreneurial action. 
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