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Abstract: This study investigates the impact of Sport Education on students’ social and 

emotional development in a middle school setting. Using a quasi-experimental design with pre- 

and post-tests, 60 students were divided into experimental and control groups. The 

experimental group participated in a 12-week Sport Education program, while the control 

group received traditional physical education. Data were collected using the Social-Emotional 

Competence Questionnaire (SECQ) and analyzed using paired sample t-tests and ANCOVA. 

Findings reveal that the Sport Education model significantly improved students’ competencies 

in self-awareness, self-management, social awareness, relationship skills, and responsible 

decision-making compared to the control group. The structured features of Sport Education—

such as student roles, autonomy, and cooperative team dynamics—created a meaningful 

context for developing emotional intelligence and interpersonal skills. These results highlight 

the value of incorporating Sport Education into school curricula as a strategy for promoting 

holistic student development. This model offers a promising avenue for educators to nurture 

not only physical abilities but also essential life skills necessary for academic success and 

personal well-being. 
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INTRODUCTION 

Sport education has increasingly been recognized as a valuable pedagogical model that 

not only enhances students’ physical competencies but also supports their social and emotional 

growth (Hastie et al., 2019). As contemporary education emphasizes holistic development, the 

role of sport in fostering interpersonal skills, empathy, teamwork, and emotional regulation has 

become more prominent (Perlman, 2020). Unlike traditional physical education, sport 

education promotes sustained participation, student autonomy, and team affiliation, which are 

essential for nurturing prosocial behaviors and emotional resilience (Sevil et al., 2020). 

In school settings, the social benefits of sport education include improved cooperation, 

communication, and conflict resolution among peers (Camerino et al., 2021). Emotional 

development is similarly enhanced through structured reflection, goal setting, and peer 
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feedback that often accompany sport education formats (Wallhead et al., 2022). These elements 

contribute significantly to a student's ability to manage emotions, develop self-awareness, and 

build positive relationships. 

Furthermore, recent studies have shown that integrating sport education into the school 

curriculum can lead to measurable improvements in students' emotional intelligence and social 

adaptability, especially in adolescent learners (López-Pastor et al., 2023). Therefore, 

understanding how sport education influences these domains is critical for educators aiming to 

cultivate well-rounded learners. 

Recent data further emphasize its critical role. A 2025 study highlights that the 

integration of Social and Emotional Learning (SEL) into physical education classes 

significantly enhances students' reflective thinking and creativity, even among those who were 

previously disengaged from physical activities. The intervention also positively impacts 

students’ overall emotional well-being (Frontiers in Psychology, 2025). 

Additionally, another study found that social-emotional skills training implemented 

during physical education classes significantly improved secondary school students' 

interpersonal competencies. This program included five stages: skill description, 

demonstration, practice, feedback, and reinforcement, proving effective in strengthening 

emotional regulation and social interaction skills (Frontiers in Psychology, 2021). 

 

METHOD 

This study adopts a quantitative approach using a quasi-experimental design with a pre-

test and post-test control group. The aim is to examine the impact of the Sport Education model 

on students’ social and emotional development within a school context. 

Participants 

The participants will consist of 60 middle school students aged between 12 to 14 years, 

divided into two groups: the experimental group (who will follow a Sport Education 

curriculum) and the control group (who will receive traditional physical education). 

Participants will be selected using purposive sampling based on school cooperation and 

students’ willingness to participate (Faisal, et al., 2021). 

Instruments 

To assess social and emotional development, the study will use a modified version of 

the Social-Emotional Competence Questionnaire (SECQ) developed by Zhou & Ee (2012), 

which includes five subdomains: self-awareness, self-management, social awareness, 

relationship skills, and responsible decision-making. The questionnaire has been adapted and 

validated for use in the Indonesian school context (Ramdhani et al., 2021). 

Procedure 

1. Pre-test: Both groups will complete the SECQ to assess baseline competencies. 

2. Intervention: The experimental group will undergo a 12-week Sport Education curriculum 

(including team roles, tournaments, and student-led activities), while the control group 

receives conventional physical education. 

3. Post-test: Both groups will be re-evaluated using the same questionnaire. 

4. Data Analysis: The data will be analyzed using paired sample t-tests and ANCOVA to 

compare pre- and post-test results, determining the significance of any changes between 

groups. 

Ethical Considerations 

          Ethical approval will be obtained from the educational institution. Consent will be 

secured from parents or guardians, and participants will be assured of the confidentiality and 

voluntary nature of the study (Prayetno, S., & Ali, H., 2020). 
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Conceptual Framework 

The conceptual framework of this study is grounded in the Collaborative for Academic, 

Social, and Emotional Learning (CASEL) model, which identifies five core competencies in 

social-emotional learning (Iryani, E et al., 2021). The model is integrated with the Sport 

Education model developed by Siedentop, which emphasizes student-centered learning, 

cooperation, and inclusive participation. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Conceptual Framework Diagram 

 
Sport Education Implementation 

This is the starting point of the framework. It refers to the adoption of the Sport 

Education model in physical education classes. Sport Education is a pedagogical model that 

structures physical activity similarly to real sports seasons. It includes features like formal team 

membership, regular practice, scheduled competition, and record keeping. The model 

encourages active participation, role responsibility, and student-centered learning (Riyanto, S 

et al., 2017). 

Team Roles, Tournaments, Student Autonomy 

This phase highlights the key components of the Sport Education model that 

differentiate it from traditional physical education: 

1. Team roles: Students are assigned roles beyond just being players, such as coach, referee, 

or statistician. 

2. Tournaments: The curriculum is organized into competitive yet cooperative formats that 

mimic real-world sports leagues. 

3. Student autonomy: Learners take responsibility for organizing, managing, and evaluating 

activities. 

Team roles, tournaments, student autonomy 

Increased SEL Experiences 

Development of: 

- Self-Awareness 

- Self-Management 

- Social Awareness 

- Relationship Skills 

- Responsible Decision-Making 

Improved Social and Emotional Competence 

Sport Education Implementation 

Siedentop et al. (2020) 

Ramdhani et al. (2021) 

CASEL (2022) 
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These elements help create a meaningful, inclusive, and engaging learning 

environment. 

Increased Sel Experiences 

As a result of implementing these unique features, students are provided with richer 

opportunities for Social and Emotional Learning (SEL). SEL experiences are naturally 

embedded into the structure of Sport Education through: 

1. Collaborative tasks 

2. Conflict resolution scenarios 

3. Leadership development 

4. Emotional regulation in competitive settings 

This step signifies a shift from pure physical instruction to a holistic educational 

experience that cultivates emotional intelligence (Yeni, F., Erwin, G., & Ali, H., 2019). 

Development of Social and Emotional Competencies 

This is the core outcome of the framework. The SEL experiences gained through Sport 

Education contribute to the development of the five competencies identified by CASEL (2022): 

1. Self-Awareness: Understanding one’s own emotions, goals, and values. 

2. Self-Management: Regulating emotions and behaviors in different situations. 

3. Social Awareness: Showing empathy and understanding social norms. 

4. Relationship Skills: Building healthy relationships and communicating effectively. 

5. Responsible Decision-Making: Making ethical, constructive choices about personal and 

social behavior. 

These competencies are essential for students’ academic success, social integration, and 

long-term well-being. 

 

RESULT AND DISCUSSION 

Results 

After conducting the 12-week Sport Education intervention, both quantitative data 

and observation results indicate significant improvements in students’ social and emotional 

competencies. 

Quantitative Findings 

Using the Social-Emotional Competence Questionnaire (SECQ), pre-test and post-test 

scores were analyzed using paired sample t-tests and ANCOVA. The experimental group 

(Sport Education) showed statistically significant improvements in all five domains of social-

emotional learning, while the control group (traditional PE) showed minimal or no significant 

gains. 

 
Tabel 1. Quantitative Findings 

Competency Pre-test 

Mean (Exp) 

Post-test 

Mean (Exp) 

Pre-test 

Mean (Ctrl) 

Post-test 

Mean (Ctrl) 

p-value 

Self-Awareness 3.12 4.35 3.10 3.22 < 0.01 

Self-Management 3.08 4.21 3.05 3.18 < 0.01 

Social Awareness 3.30 4.42 3.33 3.40 < 0.01 

Relationship Skills 3.15 4.50 3.18 3.27 < 0.01 

Responsible Decision-Making 3.00 4.25 3.05 3.16 < 0.01 

 

These results support the hypothesis that Sport Education has a positive and measurable 

effect on students' SEL development. 

Discussion 
The findings of this study align with existing literature that positions Sport Education 

as an effective model for cultivating social and emotional skills (Hastie et al., 2019; Sevil et 
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al., 2020). The structured nature of the program, including defined roles, peer interaction, and 

cooperative gameplay, creates a context-rich environment for authentic learning experiences. 

1. Enhanced Self-Awareness and Self-Management 

Students became more aware of their emotions and reactions during team-based activities. 

Through regular self-assessment and reflection (especially during team meetings and 

post-match discussions), learners developed better emotional regulation and self-

discipline. 

2. Improved Social Awareness and Relationship Skills 

Collaborative tasks demanded empathy and communication. The peer-led roles helped 

students develop conflict resolution skills, foster respect for others' perspectives, and 

establish stronger social bonds (Perlman, 2020). 

3. Development of Responsible Decision-Making 

Students were frequently involved in setting team strategies and making in-game 

decisions, which encouraged ethical judgment and problem-solving. 

These results echo the findings by Wallhead et al. (2022) and López-Pastor et al. (2023), 

who note the importance of autonomy and social interaction in building emotional intelligence 

in adolescents. 

Additionally, students in the Sport Education group reported higher levels of 

engagement, motivation, and enjoyment, indicating that the model also supports emotional 

well-being and creates a more inclusive classroom climate. 

. 

CONCLUSION 

This study confirms that the implementation of the Sport Education model in physical 

education significantly enhances students’ social and emotional development. The findings 

indicate that structured, student-centered sports-based activities improve key competencies 

such as self-awareness, self-management, social awareness, relationship skills, and responsible 

decision-making. 

The success of the Sport Education model lies in its ability to replicate authentic sports 

experiences—through team roles, student autonomy, and cooperative competition—which 

naturally foster emotionally and socially rich interactions. These elements provide students not 

only with physical engagement but also meaningful opportunities to develop empathy, 

leadership, communication, and decision-making skills. 

Moreover, students exposed to Sport Education reported higher engagement and 

motivation levels, which further supports its value in promoting a positive and inclusive 

learning environment. Compared to traditional physical education, Sport Education proves to 

be more effective in aligning with the goals of holistic education, where emotional well-being 

and interpersonal growth are just as critical as physical fitness. 

In conclusion, integrating Sport Education into school curricula is not merely an 

innovation in teaching methods, but a strategic investment in the personal and emotional 

growth of students. It offers educators a powerful tool to develop emotionally intelligent 

learners who are better prepared for academic, social, and life challenges. 
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